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Peer tutors received specific A final 15-minufe free-
training to guide their classmates students to revisit an

TECHNICAL NOTES and explain cadaver prosections. k directed learning.
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* 5 Stations: 15 minutes each (Total: 100 minutes)

& 8 student groups per session (5-6 each)
# Clear instructions at each station

(O Final 15 minutes: Free exploration or review
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£ Teacher's feedback and corrections for the next
practical session
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UUU Assessment of the project

A total of 155 students participated, and learning outcomes and safisfaction were
assessed through exam results and Likert-scale surveys. Results indicate enhanced
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These types of practical sessions have been useful for.my learning process |a » It is essential/useful for the Helped me better understand the relationships Brought me closer to reality
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Percentage of students (n =155) selecting each Likert score (1 = strongly disagree to 5 = strongly agree) for
items related to the overall evaluation of the dynamic anatomy practice sessions based on the UDL . ) )
approach. A large majority of students rated the experience positively, with between 78.7% and 87.6% a0 @ 0
selecting scores 4 or 5 across the different statement, indicating a clearly positive reception and high level of b 1 e ? ol
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5 Students evaluated the five UDL-based learning stations using a

i CLINICAL IMAGING STATION 5-point Likert scale. Cadaver dissection and isolated cadaveric
R S specimens received the highest ratings, particularly for realism
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Wilcoxon test showed significantly component of the for future reconstructions were also positively assessed. Clinical imaging
lower practical vs. theoretical scores ENMENPE VAT o a (S PR EN Eil=I Stood  out  for helping students understand anatomical
in 2023-2024 (p = 0.0001), but no
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relationships, enhancing clinical relevance, and supporting

future professional practice. Although the digital simulator
received more moderate in-session scores, students noted In

the open feedback section that it was especially useful for self-
directed learning outside scheduled practice hours. Time
exam added clinical imaging and constraints were more evident in the clinical imaging station.
Isolated specimens requiring higher Friedman’s test revealed significant differences in student

iInterpretative skills. A @1 @2 @3 @405 perceptions across stations (p < 0.05) /

0.0696). No between-group
differences were found (Mann-
Whitney, n.s.); 2024-2025 practical

Students frequently return to the
clinical iImaging and reconstruction
station, as the time initially allocated
IS often insufficient to complete all
tasks.
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The feedback emphasized the engaging nafture, dynamic structure, and multimodal learning environment. Students
Student Feedback and particularly valued the Inftegration of clinical images In deepening their understanding of anatomy from different

COnC|USiOn perspectives and connecting, alongside cadaveric material, more closely with clinical reality.

All students (100%) reported a
preference for the UDL-based

teaching methodology over the
traditional approach used in
other anatomy courses.

This pedagogical transformation represents a more inclusive and studenft-centered anatomy education model, promoting autonomy, motivation, and deeper learning.
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